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Abstract 
This article presents the Institutional Program for Scholarships for Initiation in Teaching (Pibid), in Brazil, with its characteristics 
and organizational forms and analyzes it from the perspective of a Licentiate Program in Music which recently began its 
participation in this scholarship program. It seeks to analyze the possible difficulties which could present themselves throughout 
the process. To analyze the subject documents and legal orientations will be used such as the presidential decree instituting the 
Pibid and the current Pedagogical Project of the Licentiate Program in Music. Besides this the theoretical referential is based on 
Tardif, Keil and Vygotsky. 
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Introduction 
The teaching formation programs, the licentiates, are little sought after programs, or, at most, less sought 
programs than other bachelor’s programs. Obviously this has to do with the lack of social and financial recognition 
of this so necessary and important social task. One of the criticisms made of the formation is that students from the 
licentiate programs go out ill prepared for work in the schools, with little practical knowledge for an efficient work. 
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The main criticism, therefore, consists in the lack of coherency between the epistemological knowledge taught in the 
undergraduate programs and the practical capability in carrying out the teaching roles. Even though all the 
Licentiate programs include internships in their curricular organization, for some reason, this has not had the desired 
effect. Within this context, a program arises in Brazil which seeks to diminish this existing gap between theory and 
practice, between epistemological and didactical knowledge. Thus, in the first part of this paper, the Program is 
presented, with its characteristics, goals and organizational forms. Next, there is an analysis of this Program from 
the perspective of the Licentiate program in Music of the Faculdades EST in São Leopoldo, RS, Brazil.  
 
1. Getting to know the Programa Institucional de Bolsa de Iniciação à Docência (PIBID) [The Institutional 
Program for Scholarships for Initiation in Teaching in Brazil]. 
 
The Institutional Program for Scholarships for Initiation in Teaching in Brazil – PIBID – was instituted by 
Federal Decree N. 7,219, of June 24 of 2010, and executed through the Coordenação de Aperfeiçoamento de Pessoal 
do Nível Superior – CAPES [Coordination of Personnel Improvement of Higher Level Education]. This federal 
organ, which originally financed betterment at the Master’s and Doctoral levels, turns also toward “fomenting 
initiation in teaching, contributing to the improvement of teacher formation at the higher level and to the 
improvement of the quality of Brazilian fundamental public education” (Art. 1) To begin the analysis, it is important 
that the goals of the Program be known.  
 
1.1. Goals 
 
In Art. 4 (Ordinance Nr 096, of July 18 of 2013) the goals of the Initiation in Teaching Program are expressed:  
I – encourage the formation of teachers at the higher level for basic education;  
II – contribute to the valorization of the teaching profession;  
III – elevate the quality of the initial formation of teachers in the licentiate programs, promoting the 
integration of higher level education with basic education.  
IV – place licentiates in the daily life of the schools of the public education network, propitiating for 
them opportunities for creation of and participation in methodological, technological and practical 
teaching experiences with innovative and interdisciplinary characteristics which seek to overcome 
the problems identified in the teaching-learning process; 
V – encourage the public schools of basic education, by mobilizing their teachers as co-trainers of 
futures teachers and making them protagonists in the initial formation processes for the teaching 
profession; 
VI – contribute to the articulation between theory and practice which is necessary for the formation 
of teachers, elevating the quality of the academic actions in the licentiate programs.  
VII – contribute so that the licentiate students can place themselves in the school cultures of the 
teaching profession, through the appropriation of and reflection about instruments, knowledge, and 
peculiarities of the teaching job.  
 
The first goal externalizes the problem expressed above in the introduction with regard to the low demand for 
licentiate programs. With the amount of the scholarships, the students can qualify their study, as well as finance part 
of the credits. With the designation of funds for teacher formation, one can perceive the existence of public  policies 
and the interest in the teaching profession at the level of society. This interaction that is so necessary between the 
basic schools and higher education begins to take place, since the fragmentation of the knowledge and the separation 
between Higher Education and the social reality caused a great distancing of the university in relation to the society 
as a whole.  
Within these goals, some aspects stand out related to the quality of the initial formation, which make a relation 
between the daily life of teaching and the academic study, which create a balance between theory and practice, 
which provoke the insertion into the public school and , with this, become the school, educational and formational 
contexts of the new generation. With this type of proposal, a possible tendency to be incorporated into the way of 
being a teacher will be that there will be a greater connection between the school concepts and the daily life 
concepts. (L. S. Vygotsky, 1993, p. 259.) 
One factor which motivates the quest for improvement in the teaching performance is the low indexes attained 
by Brazil in international evaluations and which put it within the last places in quality of education. 
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1.2. Principles which arise from the creation decree of the Program.  
 
Brazil is characterized as a multi-ethnic country because of the existence of different social classes and a great 
cultural diversity. Art. 6 of the decree deals specifically with this diversity and indicates the target public of the 
institutional projects in question: “The PIBID will tend to the higher level formation of teachers to work at the 
infant, fundamental and middle school levels of basic education, as well in the education of people with disabilities, 
youth and adults, quilombola [African-Brazilian slave descendant] communities, indigenous people and education in 
the rural areas.” Thus the principle of respect for diversity comes to be an orientating factor for the work of the 
teacher. This principle impacts the formation foreseen in the projects of the courses (programs) involved in the 
Program. 
The public school in Brazil, by its own vocation, constitutes itself as the space by law for the schooling of 
children and adolescents in situations of social vulnerability. From within itself strategies can arise for seeking their 
rights or, at least, for analyzing the possible causes of the risk of social exclusion and for strengthening for 
confronting the risks of vulnerability. Keil (2011, p. 23) points out that one of these strategies of confrontation of the 
historical conjuncture is the local development. Besides this he affirms that this development has as its center the 
individuals and the environment. Thus, the school could be a space in which the more vulnerable social classes 
could become aware of themselves and strengthen themselves as subjects with rights and implement the 
development of this conception. “Principles such as solidarity, cooperation, unconditional hospitality, autonomy 
among others, are threads and the needle which weave it” (Keil, 2011, p.23). Due to this, the school has, or should 
have, as its main target this age group of children and youth with their specific needs and with their possible 
vulnerabilities.  
Public policies have been put forth in favor of children and adolescents with the goal of protecting them from 
vulnerabilities. And the public schools are propitious spaces for executing and weaving these policies and for the 
development of concepts of citizenship that are not simply theoretical. This process was put into motion in the year 
of 1990 when the Statute of the Child and of the Adolescent [Estatuto da Criança e do Adolescente (ECA)] – Law n. 
8,069 was approved. As of this law a new background for infancy and adolescence arises. “Children and adolescents 
are sociological types elevated to the category of juridical types, therefore, detainers of rights foreseen in laws and 
with public and social policies with very specific cuttings.” (Silva, Souza Neto, 2009, p.11).Faced with the advance 
coming from the public policies, this theme is also necessary in the analysis of the social issues in the public school. 
New languages enter at least the theoretical focus of the subject. The issue of social vulnerability, and because of it, 
the themes of human rights, become part of the new vocabulary. And thus the Program fulfills what is foreseen in 
art. 7 of the decree “the PIBID must be exclusively executed in schools of basic education of the public school 
networks, being forbidden the placement of scholarship students in activities of administrative or operational 
support”.  Thus, the public school becomes a formation agent and abandons the passive status that was attributed to 
it before.  
 
2. Music in the school   
 
In dealing with the subject of the territoriality of Music, it is necessary to point to the problem of Musical 
Education in the Brazilian school or to the mandatoriness of the content of music in basic schooling coming from 
the Law 11,769 of 2008. As to the applicability of the legislation, the long time of absence of Music as a part of the 
formal school curriculum makes it difficult for it to be truly inserted or reinserted within the daily school life. 
Another issue is related to the reason for which the return of Music as a curricular component in the school is 
considered necessary. Does it have a role to fulfill? What would it be? In some teaching systems new legal 
possibilities arise to increase the presence of Music in the school. But, at the same time, there is a need to delimit the 
intentionality of its presence. At this moment of returning to the school, there is a need to justify the task of Music in 
the school. Upon entering the school world, the Music teacher is required to justify his or her presence. The school 
still strongly maintains the territorial reserves of specific fields. That is why the first could be an epistemological 
motive and not a didactic one per se. To say that Music is an area of knowledge that is as necessary as the others 
could be a simple apologetics for the area. But if Music is not defended, there will also not be the space which still 
needs to be conquered in the Brazilian schools. One begins with the presupposition that “Music in the school 
contributes to the development of a potential that every subject is capable of” (Santos, 2009, p. 193).  The 
methodologies to reach this goal, obviously, are differentiated among the teacher formation programs in the Music 
2613 Laude Erandi Brandenburg /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  2610 – 2615 
Licentiates throughout the nation, but the challenge is the same for all.  
The teaching of music in Brazil was absent from the schools for a long time, with the exception of one or another 
school which had human resources on their staff prepared in the area, but working in Visual Arts or, even in other 
areas of knowledge. This situation brought about informality to the area.  
In dealing with Music Education, one of the elements of the educational problem has to do with the professional 
formation of teachers for this area. The first question which arises is what type of formation is necessary: a generic 
formation for the four dimensions of the Arts curricular component or a specific formation in each one of the 
typologies? Besides this, since Music was excluded from the formal school space, a parallel “market” arose made up 
of Music Schools which have their own demand. One needs to consider that the programs in the area of teacher 
formation, the licentiates in general, have been the target of criticisms of educational analysts because of the 
excessive existence of theoretical disciplines and too little practical orientation acquired in these programs. These 
criticisms point to a real situation: beginning teachers arrive in the classrooms, with, at the least, doubts as to the 
“routine” procedures to be carried out in their professional activities. This is a problem which most of the 
professionals in the areas considered technical do not have.  
This discrepancy between the so called educational theorizations and practice points to a dichotomy between 
epistemology and didactics. Even though a practice without a theory which orients it does not exist, many times the 
activism demanded by the daily teaching life of the teacher impedes an awareness of the causes and consequences of 
this practice. Or the theoretical dominion of the concepts and conceptions is not translated or transferred to the 
teaching task. Thereupon, a separation arises between theory and practice or a dichotomy develops between the 
epistemological field and the didactic field. And the result appears in the failure to learn or the lack of zest of the 
children and youth for the school. In the area of Music the situation is aggravated due to the need to deal with the 
four dimensions of the Art component previously mentioned. 
Knowledge and action form a conceptual unit. They are, therefore, inseparable. This should be a referential for 
all the areas of knowledge taught in the school, but it is also essential for the area of Music. In this way one arrives 
at the necessary theoretical referentials, the analyses which need to be done and the possible practical framework for 
its pedagogical execution, that is, the know-how to be developed in the process of teaching formation for Music.  
Upon entering the school doors, Music shows the fulfillment of what is said by Tardif (2008, p.25):  “...the 
formation of teachers is a collective responsibility of the whole teaching profession, as well as of the school 
authorities: establishments, school commissions, etc. A program is vigorous and its formation of quality when this 
set of collective actors works together and shares a common vision of teaching and of the work of the teachers”. In 
this way, the public school no longer simply receives teachers whose preparation is deficient, but takes on a 
preventative and formative role.  
In continuity with this recognition of Music in the school, a resolution emitted by the Municipal Council of 
Education and which foresees the specific space for Music (CME, 2012), appears in the municipality where the 
Faculdades EST is situated, that is, São Leopoldo, RS and which is the geographical space in which the PIBID is 
carried out. This resolution foresees the presence of Music as a curricular component in Infant Education and 
Fundamental School, including the work of teachers with specific formation in Music.  
 
3. The PIBID at the Faculdades EST 
 
 “Here is the first responsibility of a true team of teacher trainers: to define the program in which it wants to 
work, enunciating its creed in terms of formation for teaching, that is, their ideals, values, ambitions” (Tardiff, 2008, 
p. 19).  Among these ideas is the methodological principle of the theory and the practice which is an essential factor. 
The program project for the Licentiate Program in Music of the Faculdades EST calls for “an academic formation 
which propitiates the establishment of relations between theory and practice”. Since, as Tardiff affirms, (2008, p. 
21), “one of the main problems with teacher formation is the fragmentation of the programs, their fractioning into 
disciplines and fields, their division into disparate activities.” To avoid this fragmentation the program tries to unite 
theory and practice from the first semester on through internships, an aspect which the PIBID also develops, and 
through constant dialog with the different professionals who seek the integration among the different curricular 
components. Beyond this an attentive Structuring Teacher Nucleus can help, through constant accompaniment and 
analysis of how the program is working.  
Among other criticisms of the graduates from the Licentiate programs is their difficulty in the area of oral and 
written communication. In this sense the institutional PIBID/EST project foresees improvement courses in the 
2614   Laude Erandi Brandenburg /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  2610 – 2615 
Portuguese Language for its scholarship students since it believes that a music teacher needs to have dominion of 
his/her language. As the Pedagogical Project of the Licentiate Program foresees: “the encouragement of reading, 
writing and rational logic for the knowledge, analysis and interpretation of the social issues should be part of all the 
units of teaching in a Program/Course”. In practical terms and in keeping with this demand, the group is challenged 
to maintain a field diary and register in it impressions, feelings, anxieties, experiences. Besides this, the group has 
weekly meetings at the program center to exchange ideas, recount the happenings of the week and plan meetings 
and work activities. In these meetings the minutes are written up by the scholarship students themselves in order to 
develop this communicative skill and to be able to officially register school activities.  
In terms of the profile of the graduates the PPC says: “He/She should also, besides exercising musical teaching 
in regular school situations, tend to people with special needs – be they physical, and/or mental and/or emotional -, 
and in non-governmental organizations and other spaces of promoting citizenship and social well being” 
(Pedagogical Project of the Program, p. 17). In this sense, art. 6 of the decree which institutes the PIBID, also finds a 
parallel in the referentials of the course program. With the goal of getting to know the impacts on the life of the 
scholarship students as well as on the schools where they work, the PIBID will be the focus of Research Projects of 
professors involved in the Program. They will seek to investigate if there are limiting elements and if so what they 
are, if the different levels of knowledge and the different stages of advancement of the scholarship students in the 
program interfere in the performance and how this happens.  
For the initial procedures and to minimize possible negative impacts upon approaching the teaching practice, the 
counsel is to, where appropriate and if necessary, work in pairs for teaching work in the classroom in the first 
months of the project, especially for those who are closer to the beginning of the program and have not carried out 
supervised internships. For carrying out special projects the work in pairs has been recommended to have a greater 
reach. In the institutional accompaniment of scholarship students we seek a participative and group pedagogical 
style in which the students appropriate for themselves all the documents of the institutional process of the PIBID. 
The documents are studied and their contents are shared in the meetings. The steps taken in the practice in the 
schools are evaluated and the next steps planned. As Tardif says (2008, p. 24): “A quality program should have 
spaces and moments in which the trainers and the other actors may reflect and work together on their formation 
project”.  
Toward this end, the goals of the PIBID and the licentiate program project itself are organized to work in the 
direction of a shared reflection, in which the scholarship students receive the challenge to position themselves facing 
reality, the theory studied in class and the practices exercised in the classes and to seek pertinent procedures 
together.  
According to international research, we think that the transmission/acquisition of school know-how 
(which encompasses knowledge, but also values and competencies) and the management of 
interactions in the classroom constitute the two most important tasks of the teacher. In the first, the 
teacher situates him/herself in the order of didactic competencies: he must transpose and teach the 
curricular contents, cover the program, assure him/herself that the various elements are assimilated, 
facilitate the retention of the material, conceive of situations of problem resolution, actively 
supervise the development of the class, evaluate the assimilation of the material, etc. The second 
task is about competencies specific to the conduct of the class: he/she must organize the groups, 
establish rules and procedures, react to unacceptable behaviors, link the activities, etc. These two 
competencies constitute the center of teaching in class and should, therefore, form the base of a 
referential of competencies in the programs for initial formation” (Tardif, 2008, p.37). 
 
This contribution of Tardif leads to the analysis of two factors: the epistemological and the didactic, fundamental 
aspects which can serve as criteria for the accompaniment of the initiation into teaching incremented by the PIBID. 
Toward this end, the scholarship students receive accompaniment of the Licentiate in Music Program coordinator 
who monitors the development of the epistemic part of the musical school content and the PIBID institutional 
coordinator and Didactic professor accompany the part of the teaching planning and practice.  
 
4. Conclusion  
 
Since the application of the program is recent there are still no evaluative aspects to be reported. However, some 
hypotheses can be put forward as to possible difficulties to be confronted. One of them has to do with the 
permanence of the students so as to develop a sequence and continuity, thus reaching fidelity with the Program. This 
is one aspect which is being worked out after two students, with acceptable justifications, asked to cancel their 
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participation. It is also necessary to have a constant interaction between the institutional coordination, supervisors of 
the schools and the students so that the goals can be constantly cross checked with the practice. Therefore, the 
scheduled meetings, in the schools in which the students work as well as in the forming/training institution and the 
constancy of their being carried out can minimize possible negative impacts.  
However, the first impressions communicated in the group already confirm that the PIBID can have an excellent 
scope as an aggregating element in teacher formation, especially in the challenge of connecting theory to practice. 
To get to know the school culture from the beginning of the program, be it through internships or through work 
within the PIBID, can help test the real interest in becoming a teacher. Maybe this can be an element which can help 
avoid that people without a liking for teaching go on to exert the teaching role only because they have the formation 
and nothing better has shown up for them to do for their survival. The hope is that this contact with the practice from 
the first semester on, as in the case of the foreseen supervised internships, or through the PIBID, may develop 
people more focused on reality and with sufficient knowledge that conveys the conviction that they truly want to be 
teachers.  
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